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"Lmg11uge acq11isirion dot!s nr;, re9uire c.-..:ft!l1S il"e use o(conscious grwmnurical ruff.\', and does 
not require 1edious drill. ".Stephen Krashen · 

"Acquisition requires 111eu11ingfiil i~teractio~ in tl:e 
target language _ nawral cmnmumcatron - in whrch 
speakers are concerned not with the.form qf therr 
ulleronces but with the messages they are convey ing 
and under.:· tanding. "Stephen Krashen 

"The best mc·Lhods are therejc1re those that supp(v 
'comprehensible input' in lo·w anxiety siwutions. 
containing message_s thal students really want to 
hear. These methods do notfhrce early produdion in 
the sec:ond lan <.::uaoe. but al/011' students to produce 
when the_v are \-e~:6". recognizing that improve men! 
cmnes_!i·om supplving 1.,·0111111 u11ica1ive ond 
cmnprehensible inpw, ond norji·omfr; rcinf!, (md 
correcting production." Stephen Krashen 

"In the real world, conversations with sympathetic 
native speakers who are willing l o help the acquirer 
understand are very help/it!. "Stephen Krashen 

Introduction 

Stephen Krashen (Universi ty of Southern California) is an cxpeti in the lield of linguistics. spec:ia!izing ir. ,J;,:::uries of 
languag,c acquisition and d,·velorme11t. Mush of his recent research has involved the study of non-English and bilingual 
ldr.guage acquisition. During the past 20 years, he has published well over l 00 books and articles and has been invited ta 
deliver over 300 lectures at universities throughout the United States and Canada. 

This is a brief description of Krashen's widely known and well accepted theory of second language acquisition, which has 
had a large impact in all areas of second language research and teaching since the 1980s. 

( Description of Krashen's Theory of Second Language Acquisition 

Krashen's theory of second language acquisition consists of five main hypotheses: 

• the Acquisition-Learning hypothesis, 
• the Monitor hypothesis, 
• the Natural Order hypothesis, 
• the Input hypothesis, , 
• and the Affective Filter hypothesis. ) 

The Acquisition-Learning distinction is the most 
fundamental of al I the hypotheses in Krashen's 
theory and the most widely known among linguists 
and language practitioners. 

{A ccording to Krashen there are two independent 
~ystcms of second language performance: 'the 
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AS DUAS HIPOTESES MAIS IMPORTANTES ~A 
TEORIA DE KRASHEN, E SUA INTERRELA<;AO 
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. . . .:d system'. The 
,icquired system' and 'th..: /c,11•11 , • • 

'··icc.JLi·, 1.,d. t , , ,,.,,.,;~uwn IS the product of a 
' t: sys cm or i.. . . 

subconscious process very s1111tla~· to th~ pt~occss 

children undergo when they acquire their f 1rst 

lannu:H!e, It ,-cquires meaningful interaction in the 

tar~t ,;11_g1mgt.: - natural commt111icatio11 - in which 

sp'-; 11-crs arL: concentrated not in th<.: form of tltcir 

11tll'rilllCCS. but in the COllllllllnicative act. 

The 'karncd system' or 'kn ming' is the product or 
formal instruction and it comprises a conscious 

process which results in conscious knowledge 

'about' the lat1!.!Ual!c. Cor e:-.:ample knowledge or 
l!ra111111ar rull';, ;\~cordi111.1. to Krashcn 'learning' is 

less i111pm1ant than 'acqu ~ ition'. (Vejo o texto cu1 

lodo ,, f{//Jlh,;,11 01/lrO ,1,ig,i11a ('/// / !O/'fll,~1/eS sobre 

. /, ·,111isitio11 I, ·on1i11,\!) .) 

fr ·1ic Monitor hypothesis explains the relationship 

b L'tween acquisition and learning and defines the 

influence o l'thc latter 011 the former. The 

monitoring function is the practical re~ult of the 

lcarn_e~ ~ramma1) According to Kr~sl.1~n, the . 

acq u1s1t1011 system is the utterance 1111t1ator, while 

the learning system performs the role of the 

'monitor' or the 'editor'. The 'monitor' acts in a 

p lanning. editing and correcting function when 

three spec ific conditions are met: that is, the second 

lanl.',uage learner has sufficient time at hi s/her 

di spos;I, he/she focuses on form or'thinks about 

correctness, and he/she knows the rul e. 

It appears that the role of conscious learn ing is 

.somewk1t lim ited i:1 second tdnguage performance. 

According to Krashen, the role of the monitor is -

or should be - minor, being used onl y to correct 

deviations from 'normal' speech and to g ive speech 

a m ore 'pol ished' appearance. 

Krashen also suggests that th ere is ind ividual 

variation among language learners w ith regard to 

'monitor' use. He distinguishes those learners that 

use the 'monitor' all the time (over-users); those 

learners who have not learned or who prefer not to 

use their conscious knowledge (under-users); and 

those learners that use the 'monitor' appropriately 

(optimal users). An evaluation of the person's 

psychological profile can help to determine to what 

group th ey helong. Usually extroverts are under­

uscrs, while introverts and perfectionists are over­

uscrs . Lack of self-confidence is frequently related 

to the over-use of the 'monitor'. 

A hip6tese acqui_sition-fearning e a hip6tese monitor representam a 

ess~ncia da teona de Krashen . 

De acordo com sua teoria, ~cquisition e responsavel pe/o 

entendimento e pela capac1dade de comunicac;:ao criativa : 

habilidades desenvolvidas subconscientemente . /sto ocorre atraves 

da familiarizac;:ao com a caracteristica fonetica da lingua, sua 

estruturac;:ao de frases , seu vocabu/ario, ludo decorrente de 

si tua<;0es reais, bem como pela descoberta e assimilac;:ao de 

diferenc;:as culturais e pela aceitac;:ao e adaptac;:ao a nova cultura . 

Learning depende de esforc;:o intelectual e procura produzir 

conheciniento consciente a respeito da estrutura da lingua e de 

suas irregularidades, e preconiza a memorizac;;ao de vocabulario 

fora de s1tuac;:oes reais. Este conhecimento atua na func;:f;Jo de 

monitorarnento da fala . Entretanto, o efeito deste monitoramento 

sobre a performance da pessoa, depende muito do perfil psicol6gico 

de cada urn. 

Veja aqui mais sabre os conceitos de acquisition e learnif)SJ. 

A hip6tese monitor explica a relac;:ao entre acquisition e learning ao 

definir a influencia deste ultimo sobre o primeiro. Os esforc;:os 

espontaneos e criativos de comunicac;:ao, decorrentes de nossa 

capacidade natural de assimilar linguas quando em contato com 

elas , sao policiados e disciplinados pelo conhecimento consciente 

das regras gramaticais da lingua e de suas excey6es. 

Os efeitos deste monitoramento sobre pessoas com diferentes 

caracteristicas de personalidade serao varios. Pessoas que tendem 

a introversao, a falta de autoconfianc;:a, ou ao perfeccionismo, 

pouco se beneficiarao de um conhecimento da estrutura da lingua e 

de suas irregularidades. Pelo contrario, no caso de linguas com alto 

grau de irregularidade (como o ingles), poderao desenvolver um 

bloqueio que compromete a espontaneidade devido a consciencia 

da a!ta probabilidade de cometerem erros. 

Pessoas quc tend0n; a exiroversao, a fa/ar muito, de forma 

espontanea e impensada, tambem pouco se beneficiarao de 

learning, uma vez que a func;;ao de monitoramento e quase 

inoperante, esta submetida a uma personalidade intempestiva que 

se manifesta sem maior cautela. Os unicos que se beneficiam de 

learning, sao as pessoas mais normais e equilibradas, que sabem 

aplicar a funyao de monitoramento de forma moderada. Mesmo 

assim, numa situac;:ao real de comunicac;:ao, o monitoramento s6 

funcionara se ocorrerem 3 condiy6es simultaneamente: 

- Tempo suficiente: que a pessoa disponha de tempo suficiente 

para avaliar as alternativas com base nas regras incidentes. 

- Preocupa~ao com a forma: que a pessoa concentre atenc;;ao nao 

apenas no ato da comunicac;:ao, no conteudo da mensagem, mas 

tambem e principalmente na forma. 

- Conhecimento da regra: que a pessoa tenha conhecimento da 

regra que se aplica ao caso. 

(,.he Natural Ordc~ hypothesis is based on re~e~1:ch findings (Dulay & Burt , 1974; Fathman, 1975; M
1

aki11?· 1_980 cited in 

~ rashen, 1987) which suggested that the acqu1s1t1on of grammatical structures follows a 'natural order which 1s 

predictable. F~ir a g iven lang_uage, some grammatical structures tend to be acquired ec~·ly while others late. This order 

seemed t~> b~ 1.nclepcnde1~t of the learners' age, LI bc~ckground, conditions of exposure) and_ alt_hough ll_1e ?gr~~ment 

bc lwccn rnd1v1dual acqu1rers w,1s not always I 00% 111 lhe studies, there were statistically s1gndicant s11111lant1cs that 
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reinforced the existence of a Natural Order of langua 
natural order hypothesis is not t!iat a language p. . ge acquisition. Krashen however points out that the implication of the 
he rejects grammatical sequencing when the g \0~Jam syllabus should be based on the order found in the studies In fact 
. . . . oa is language acquisition. . , 

{ 1ie Input J1ypothes1s IS Krashen's 
I othesis is Krashen's ex I . attempt to expla· h h . 
,yp ~ 1ed with 'ac ... p anat1on of hows d m ow t e learner acqwres a second language. In other words this 

concc:ri qu1s1t1on' , econ language a · · · k I s ' 
'na tural order' wh h , not learning' A d" . cqu1s1t1on ta es P ace. o, the Input hypothesis is only 
competence) F en e/she receives second I ccor mg_to this hypothesis, the learner improves and progresses along the 
'Compreherfsib~r example, if a learner is at a :~:ua~~ 'mput' tha~ i_s_one step beyond his/her current stage of linguistic 
competence e Input that belongs to level,. +g~ 1 '.then acqms1t1on takes place when he/she is exposed to 
ensurin . . a~ the same time, Krashen st 1 1 · Smee not all of the learners can be at the same level of linguistic 
coinp tg 111 th1 s way that each learner w·t'lggest~ that natu:·al communicative input is the key to designing a syllabus 

e ence I receive some '1 + I' inp t h · · • .' • · · u t at 1s appropriate for his/her current stage of lmgu1st1c 

Ir ina!! h ~ .· Y, 1, e fifth hypothesis, the Affective . . . 
v 1 iables play a facilitative b FIiter _hYP0thes,s, embodies Krashen's view that a number of 'affective 
confidence and anxiety Kr~shut n~n~caus~I, role 111 second language acquisition. These variables include: motivation self­
level of anxiety are better e . en c/ims t at lea_rners wi th high motivation, self-confidence, a good self-image, and a' low 
debilitating anxiety can q~_ippe ,f0~ s~ccess 111 s~co nd language acquisition) Low motivation, low self-esteem, and 
from being d c . c?':1. me to raise the affective filter and form a 'menta1 block' that prevents comprehensible input 

use 101 acqms1t1on In othe ·d h th tilt · ' , · · positive affect is · r :¥01 s, "': en e I er IS up 1t impedes language acquisition . On the other hand, 
necessary, but not sufficient on its own, for acquisition to take place. 

0 CONSTRUTIVISMO NO ENSINO DE LINGUAS 

A teoria de . Krashen fo:nece substrata ao Natural Approach e ao Communicative Approach, versoes 
norte-amencana e bntan1ca , respect1vamente , do construtivismo no ensino de lfnguas. 

0 construtivismo precon iza o desenvolvimento de habilidades e conhecimento como resultado de 
ac;:ao, de interac;:ao do ser inteligente corn seu ambiente. Portanto, o ambiente e fator determinante. No 
caso de linguas estrangeiras, o ambiente apropriado e aquele que oferece convivio multicultural. 

AMBIENTES MUL TICU LTURAIS DE CONViVIO: Ambiente de convivio multiculural ou bicultural e 
aquele composto de pessoas de dife rentes nacionalidades e c11Jturm; , que proporciona o 
desenvolvimento do conhecimento necessario e das habilid;idcs basic2,s . ,ecEssarias pra que todos 
po1,.sam se ccmu.1ica~ em quak1uer situac;:ao e nele se sintam a vontade . Quanta maior o grau de 
afinidade entre seus integrantes , mais completa sera a assimilac;:ao. 

The Role of Grammar in Krashen's View 

According to Krashen, the study of the structure 
of the language can have general educational 
advantages and values that high schools and 
colleges may want to include in their language 
programs. It should be clear, however, that 
examining irregularity, formulating rules and 
teaching complex facts about the target language 
is not language teaching, but rather is "language 
appreciation" or linguistics. 

The only instance in which the teaching of 
grammar can result in language acquisition (and 
proficiency) is when the students are interested 
in the subject and the target language is used as a 
medium of instruction. Very often, when this 
occurs, both teachers and students are convinced 
that the study of formal grammar is essential for 
second language acquisition, and the teacher is 
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0 PAPEL DA GRAMATICA SEGUNDO KRASHEN 

De acordo com Krashen o estudo formal da estrutura de uma lingua 
pode vir a oferecer certo~ beneficios, fazendo com que escolas 
secundarias bem como cursos de nivel universitario (letras e linguistica) 
ten ham interesse em incluir o estudo da gramatica em seus program as 
de lfnguas estrangeiras . oeve ficar claro, entretanto, que a formulac;:ao 
de regras e o estudo das irregularidades e das complexidades da 
lingua, nao constituem-se em ensino e aprendizado que produzam 
proficiencia comunicativa , mas apenas "apreciac;:ao" da lingua, ou, 
simplesmente , linguisti ca 

A unica situac;:ao na qual O ensino da gra_~ati_ca pode resultar em 
assimilac;:ao e desenvolvimento da profic1enc1a, ocorre se duas 
condic;:6es forem at211didas: 

• os alunos tern interesse no assunto gramatica; _ 
• a lingua usada na sala de aula pelo professor e a 

lingua estrangeira. 

Normalmente, quando isso ocorre, ambos, professor e alunos, 
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~;!~fol enoug~~~::~~en°t •::P~~~ations in the 
target language so that the students understand 
ln other words, the teacher talk meets the · 

requirements for comprehensible input d 
perhaps with the students' partic· f an 
classroom becomes an envir tpa io~ the 
acq uisition . Also ti fil . onment suitable for 

' 1e I ter is low . d 
lang uage of exp la f m regar to the 
conscious ffi na ion, as the students' 

e Orts are usuaily on the sub· ect 

1t1!11aetter,d~n what is being talked about a~d not 
me 1um. ' 

This is a subtl · I 
_ · e po111t. n effect, both teachers and 

students are d · · 
_ , . . ec~1v111g themselves . They believe 
that 11 is the subject matter itself, the study of 

grammar, that is responsible for the students' 

~rogress , but in reality their progress is coming 

1ro1:1 the medium and not the message. Any 

subj ect matter that held their interest would do 
j ust as well. 

·- -, 

acr~di_tarn que O estudo formal da gramatica e essencial para a 

assrrn,1a9a0 e O desenvolvimento da proficiencia . Alem disso, o 

professor e habil o suficiente para apresentar suas explica96es 

unrcarnente na lfngua estrangeira, de maneira que os alunos entendam. 

Na verdade, 0 que ocorre e que a linguagem usada pelo professor se 

con~~ura em perfeito comprehensible input e, com a natural 

partrc,pac;ao dos alunos devido ao seu interesse, acaba criando-se na 

sala de au1a um ambiente adequado para que que language acquisition 

ocorra . Ern paralelo a isso, o affective filter e baixo, uma vez que a 

aten,;;ao dos alunos se concentra no assunto em si, naquilo a respeito 

de que se fala, e nao na forma da linguagem usada. 

Essa questao e muito sutil e curiosa . Na verdade, professores e alunos 

podem estar iludindo-se a si pr6prios. Ambos acreditam ser o 

conheci~ento rnetalingOistico adqu irido atraves do estudo da gramatica 

res~onsavel Pelo desenvolvimento da proficiencia do aluno, quando na 

realrdade o desenvolvimento vem do exercicio comunicativo e nao do 

conteudo da mensagem. Qualquer tema que venha a despertar o 

interesse do aluno e cativa-lo, que seja apresentado dentro de seu nivel 

de competencia, produzira o mesmo resu ltado . E se alem do interesse 

intelectual , houver envolvimento no piano psicol6gico e afetivo, o 

resultado sera surpreendente. 
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