
CHAPTER 1 

Introduction 

Education in the East and West has always had its 
foundations in the metaphysical, epistemological and axiological 
outlook of the philosophers. As metaphysics, epistemology 
and axiology differed so differed the system of education. In 

_ . I~ia the philosophical traditions have continued since ancient 
\,)(/times to the present day. Therefore, one finds agreement. on 

the broad issues concerning educatjonal practice between the 

ancient and modern thinkers. This is the foundation of 
contemporary Indian philosophy of education. 

Need of Philosophical Basis of Education 

All modern educationists hold the view that not only 
should the educator be equipped with knowledge of a variety 
of subjects, but also that he should have his own philosophy 
of education> without which he cannot efficiently solve the 
problems that face him in teaching from day to day. Fitche 
rightly said, "The art of education will never attain complete 
clearness in itself without philosophy. Hence, there is an 
interaction between the two, and either without the other is 
incomplete and unserviceable." Some people are so impressed 
by the achievements of science that they give a higher place 
to science than to philosophy in education. Psychologists are 

of the opinion that education should be based on psychological 
· principles, while sociologists, impressed by the significance of 
social phenomena, suggest that education should be more 
influenced by their findings. But all these ·people forget that 
even sociologists and psychologists have failed to solve many 
difficulties that have arisen in connection with the aims of 
education, curriculum, teaching methods, discipline, etc. They 
have even failed to provide a satisfactory criterion for deter­
mining techniques of evaluation, standards of evaluation, 
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seJection of text books or of teaching methods. In actual 
fact, there is no rivalry between philosophy and science because 
philosophy gives adequate importance to the principles 
enunciated by psychology and sociology. The only real 
difference is that philosophy is concerned with more funda-­
mental problems, that delves far more deeply than any on·e 
science, that its attitude is far more comprehensive and liberal 
and that it is an attempt at synthesizing most of the viewpoints 
from which any phenomenon is examined. HenceJ the educator 
cannot do without philosophy. 

The educator is often faced with the problems in the sphere 
of education which can be solved only on the basis of his 
conception of the universe. Every behaviour or action has 
its own principle. Hence educational behaviour too must 
h . ' ' .ave 1.ts own . principle. This principle underlying all educa-
tional behaviour is derived from philosophy of education. 

It is only through a philosophy of education that one can 
determine the curriculum, the text books, the methods of 
teaching, methods and standards of evaluation, the methods of 
maintaining discipline, etc. Hence, the educator should study 
educational philosophy. 

Education seeks to reform society; This reformation 
depends on the . philosophy concerning the individual and 
society. •'The educa t 10nal system which we attempt to set 
up", said G.D.H. Cole, "must depend on the kind of society 
we mean to live in, on the qualities in men and women on 
which we set the l1ighest value, and on the estimates which 
we make of the educability both of those who are endowed 
with the higher intelle,ctual or aesthetic ~apacitie~ and of 
ordinary people."• Philosophy of education 1s_ theoreucal. The 
theory however, aims at the guidance to practice. In the words 

f. J 'h Dewey "W11enever philosophy has been ta~cn 
o o n , . • ·fi d h · ng 

• J "t bas always been assumed that it s1gm e ac 1ev1 
senous Y, 1 . f rf ,,z Id alism 
a wisdom that would influence the conduct o i e. . e 

. d the most prominent school in 
has been the most ancient ~oAd ''ldealism in one form or 
philosophy: In the words; the a~:~ory of philosopby."3 This 
other permits ~he whole o be most fundamental theory 
idealism again has been t . 
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onderlying educational principles. In the words of Robert 

R. Rusk, "It bestows dignity and grandeur upon human life 

-" __ _,.,,---t! e~phasising the distinctiveness of man's nature, attributing 

. \.,~ him powers, not possessed by animals, which issue in 

ideals- logical and aesthetic; it admits the existence of a 

Supreme Being ; by its respect for human personality it 

provides the basis for democracy. " 4 

The most fundamental question in the field of education 

is concerning its aim. This question raises queries about the 

nature of man and the. possibility of its modification and 

transformation. Man's nature ls very much concerned with 

his place in the cosmos. Therefore, the question of the aim of 

education is very much concerned with the question of the _ 
nature of the universe. Again, it is intimately concerned with 

the concept of culture prevalent in a society. This makes for 

the close .relation between philosophy and education. Io the 

words of Blansbard and· others, "The function of philosophy in 

universities is properly the same as its function in the cultural 

~ elopment of a society to be the intellectual conscience of 

the community."5 Education is based upon the distinctions 

hetween animal and human nature. It has generally aimed to 

-develop the characteristics peculiar to man. Jn the words of 

Robert R. Rusk, "Those powers and their products are 

, r,eculiar to man, and differentiate him from other animals. 

They lie beyond · the range of the positive science-biological 

and even psychological ; they raise problems which only 

philosophy can hope to solve and make the only satisfactory 

basis of education a philosophical one. ,,6 

, Education aims at imparting knowledge. Knowledge, 

however, requires a global outlook and a synthesis of various 

typ~s of information and experiences. This is a philosophical 

activjty without which no education is possible. 1:'llerefore, 

the need of philosophical basis of education is rooted in the 

branch of philosophy known as epistemology~ As Aristotle 
. t" 

has said, "Whether we philosophise or not, we must philo­

sophise." This has been expressed by Perry in somewhat 

different terms when he s1ys, "Philosophy is neither 

.a_ccidental n.or supernatural, but inevjtablc and normal.' 7 
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. . another important functio? or Besides its synthetic function, tulates and conclusions. • • • .l.. of the pos · philosophy is the craticism · 11·st delves deeper in . Whenever a scten of different sciences. b depth where the process his own particular field,_ he __ rea~ es ah"Iosopbical. This can be. 
of his thinking is not scientific ut pt 

1 
s • en tis ts of the world~ 

seen in the thinking of_ many a _gre~he ~eld of knowledge is,. The importance of phtlosophy in • f · of different . F the pomt o view " therefore, quite c_le_ar. rom . . • different fieldi ~,.?)aspects of the ind1v1dual and soc1al ltfe, and in h ~ N".o ~ of k1wwledge, the discussion of the value of philosoph~ s ows ~-\· _ ~"':> ~ he utility of its _study. In the words of ~.W. Cu~nmgham,. , ~ /'/ "Philosophy thus grows directly out of hfe. and i_ts. needs •. ~ ~ - . ._;s Everyone who ,lives, if be lives at all reflectively, 1s lll ,~omc . ~~to✓ degree a philosopher.''8 In the words of Chestertun, The· ~ ~ . . h' . 6' most practical and important thing about a man 1s 1s v1ew of universe-his philosophy. " 9 

Menning of Pbilosopby 
The above discussion of the need of philosophical basis­

of education will be more clear by an analysis of· the meaning 
of philosophy. Meaning of a subject means what it stands. 
for. It includes its definition, nature, scope and importance both in historical and' literal perspectives. The meaning 01 philosophy has been a controversial matter since ancient times .. 
Different philosophers defined philosophy from their own view 
points. A beginner in philosophy is perturbed· to find that different philosophers have given different definitions or philosophy. While some philosophers have laid emphasis on psychological facts, others have given more importance to­
valucs. According to John Dewey, "W!Jenever philosophy 
bas been taken seriously, it has always been assumed that it signified achieving a wisdom that would influence the conduct of life." 10 On the other hand, according to Windelband~ philosophy is " ... the critical science of universal values.'.,. Wbile there is much difference in Indian and Western defini-

tions of philosophy, one finds widely different definitions. presented by Western philosophers also. Of these definitions some emphasise the critical aspects of philosophy white others, 
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.lay emphasis upon its synthetic aspect. Some examples of 
thcse two types of definitions of philosophy are as follows : 

(a) .Philoso h is a critical method of a roaching 
~xperience. Examples of this type o definitions arc as 
follows:-

. . 1. '~f_hilosophy is essentially a spirit or method of approa­
iehing experience rather than a body of conclusions about 
experience. "l t , 

2. "It is not the specific content of these conclusions, but 
-the spirit and method by which they' are reached, which 
entitles them to be described as philosophical. " 12 

3. "Were I .limited to one line for my answer to it, I 
~hould say that philosophy is general theory of criticism."13 

(b) Philosophy is comprehensive synthetic science. The 
following definitions of philosophy emphasize its synthetic 
:aspect:-

1. "Philosophy, like science, consists of theories of 
·insights arrived at as a result 0f systematic reflection. "14 

2. "Philosophy is concerned with everything as a universal 
·sdence." 15 

3. "Our subject is a collection of sciences, such as theory 
-of knowledge, logic1 cosmology, ethics and aesthetics, as 
·well as a unified survey."16 

The above mentioned definitions of philosophy show that 
while some philosophers have mainly emphasized critical 
philosophy, others have defined it as a synthetic discipline . 
.In fact both these viewpoints are onc .. sided because philosophy 
is both criti-Cal as wen as synthetic. Literally speaking, the 
word 'philosophy' involves two Greek words-· Philo meaning 
love and Sophia meaning knowledge. Thus literally speaking, 
philosophy means love of wisdom. It should be noted here 
that this definition of philosophy is different from the sense 

,.in which the word Darsan bas been taken in India. The 
Jiteral meaning of philosophy shows that the phiJosophcr is 

constantly and everywhere engaged in the search for truth. He 
does not bother so much to arrive at final conclusions and 
,con tinucs with his search for truth throughout · his life. His 
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aim is the pursuit of truth rather than its possession .. T~osc 
who enjoy journey do not care so much about the des~inat~on~ 
neither are they perturbed when the destination is lost in sight 
in spite of continued long journey. 

In an effort to define philosophy, one arrives at the 
difficulty that there is no genus in this case and also no 
diffcrcntia. In defining a science one points out to the 
genus science and also to the particular area of the particular 
science which differentiates it from others. This is, however, 
not possible in the case of philosophy because philosophy is 
one and not many. Hence in order to arrive at the meaning 
of phi1osophy we will have to discuss its problems, attitude, 
method, process. conclusions and results. ln brief, philosophy 
is a philosophical process of solving some characteristic 
problems through characteristic methods from a characteristic . . , 
attitude and arriving at characteristic conclusions and 

results.17 Some might find this definition very vague and 
inadequate. But while defining science, do we not say that 
science is scienteing or that it is a method ? And can we 
understand this definition of science without understanding 
scientific method ? When science cannot be understood without 
knowing scientific method. how can we hope to understand 
philosophy without knowing philosophical method ? Again, in 
understanding the definition of science we are required to 
understand not only scientific method but also scientific 
attitude, scientific process, scientific problems and scientific 
conclusions because all these together form a science. 
Therefore, what is vague and inadequate if we say that in. 
order to understand philosophy one must understand the 
attitude, problems, activity, conclusions and results peculiar 
to it ? This will also clarify the distinction between philosophy 
and science which bas been forgotten by many philosophers. 

Contemporary Indian philosophers have used the term 
philosophy almost in the same sense as it is used in the 

West. Thus, according to Sri Aurobindo, "the work of philo­
sophy is to arrange the data given by the va_rious means ~f 
knowledge, excluding none, and put them into synthetic 
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relation to the one truth, the one supreme and universal 
Reality_,,ts Philosophy should be all comprehensive 
affirmative, synthetic and spiritual. Philosophy, as th~ 
ln~ians conceived it, is the kno~Iedge of that by knowing 
which everything else can be known. Thus philosophy is the 
knowledge of Ultimate Reality. But Ultimate Reality, as 
Indian philosophy truly maintains, is not only Existence but 
also Consciousness and Bliss. Hence, philosophy as the quest 
after ultimate truth, is science of value par cxcellence. 19 

It should not only criticise facts but also satisfy human 
aspirations. It should synthesis value and existence, religion 
and science. To quote Sri Aurobindo, "It should be a 
discovery of the real reality of things by which human existence 
can learn its law and aim and the principle of its perfection. " 20 

Meaning of Education in India and \Vest 

The word education has its origin in the Latin word 
'educatum', itself composed of two terms, 'E'' and 'Duco'. 'E' 

· implies a progress from inwatd to outward while cDuco' means 
developing or progressing. In its most literal senset there­
fore, education means becoming developed or progressing 
from inside to outside. Education, thus, is the process of 
developing the inner abilities and powers of an individual. The 
term is also often connected with the Latin 'educere', meaning 
a propulsion from the internal to the external'. This Latin 
term means to educate through a change brought about by 
practice or usage. In this manner, education implies some 
kind of change for the better in person. 

In general usage, the term education is used either in its 
narrow sense or in its more liberal connotation. A slight 
elaboration of these two senses is given here. 

A large majority of people use the term to mean the 
training or studies undertaken for a few years in some 

educational institutions. This is the restricted meaning 
of the term. It implies education provided according to 
a fixed curriculum by a particular set of people in a specific 
place. It does not necessarily provide any real knowledge, 
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of personality, the differentiating feature of which is the 
embodiment of universal valucs."25 The western educational 
philosophers have generally agreed that free growth of the 
human child js the essence of education. In the words of 
A.G. Hughes, "The essence of discipline is, thus not forced 
subordination to the will of bated tyrants, but submission to 
the example of admired superiors.''26 In the middle ages 
Comenius declared education to be a process whereby an 
individual developed qualities relating to religion, knowledge­
and morality, and thereby established his claim to be called 
a human being. "The fundamental principles of education,,, 
according to Froebel, "instruction and teaching should be 
passive and protective not directive and interfering. 027 The· 
principles of liberty has found most eloquent expression in the 
definition of education given by Rousseau when he said, "Let 
us obey the call of Nature. We · shall see that her yoke is 

~asy and that when we give heed to her voice we find the joy 

1n the answer of a good conscience,"28 Others have laid 
emphasis upon the social meaning of education whereby it 
aims at m~king an individual fit in the society. It was in this. 
sense that Aldous Huxley said, "A perfect education is one 
which trains up every human being to fit into the place he or 
she is to occupy in the social hierarchy, but without, in the 
process, destroying bis or her individuality."29 

A 11 the foregoing definitions have stated that education 

is the process of development. It, therefore, becomes necessary 
to discover what is implied in this development. Although 

the ability to learn depends upon development, but develop­
ment is not synonymous with education. ~evelopment means 

the aradual and continuous progress of mind and bo?Y• 
Thro:gh this development the child acquires the following. 

elements : 
✓-- Knowledge of the environment by 

surrounded. 

which he is 

- - /,. motor control to fulfil his individuat V- ; he necessary 

n k l dge ,of individual and collective relation-
. ome now e . . 

ships. 
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vv.-iinguistic abilities to enable him to converse. 
The development of all these elements begins at home itself. 

The educator's task is to continue this process and to encou­
range it while the child is at school. 

In fact this process of development continues right through 
an individual's lifetime. Consequently, it is accepted that 
education in its general sense continues throughout a man's 
natural span of life. Even the successful teacher or educator 
himself remains a student through his life. On the one hand 
he teaches certain things to some people but at the same time 
he learns something from them. All successful educators 
experience that the development undergone by this thoughts, 
personalities and abilities would have been impossible otherwise. 
In much the same way,. people other than the educators, teach 
and learn simultaneously. 

~ 
. ~\ Meaning of Education in India 
✓ Q urning to the Indian approach, it becomes necessary to __ 6"">-, oJ include the spiritual aspect also because it is accepted as a part ~~ ,Y of the development by education. In fact, Indian thinkers have ~ ~ \w ~ special emphasis upon this,) ~ ajna~kya opined that only th~ 

c~"'- · is education which gives a sterling character to an individual , v and renders htm useful for the world. Sankaracarya maintained 1

that educati~ is that which leads to salvation. Even the more 
recent educationists, some of whose ideas are expressed below, 
have stressed the importance of the spiritual aspect. In the -words of A.S. Altekar, "Education has always been regarded 
in India as a source of illumination and power which transforms and ennoolcs our nature by the pro ressive and harmonious 

eve opmc~ of our physica l, mental, intellectual and spiritual 
powers and faculties." 3~ - ;Ibis spiritual tmditiog bas been carried on by contemporar~ 
Indian philosophers of education in their integral approach ,, 
~hesis of idealism and pragmatism, rationalism and, 

buroanism,_ diversity in unity and harmony of the individual" 
'and society. - It was due to this emphasis on the spiritual 
meaning of education that Swami Vivekananda said, :'._ Rcligio~ 
is the inner most core of education.'' 3,1 In the words of Sri 
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A b. d ,.The child's education ought to be an outbringing uro m o, 1· · · of all that is best, most powerful, most intimate and 1vmg m 
his nature the mould into which the man's action and deve­
lopment ~ugbt to run is that of his innate quality and power. 
He must acquire new things but he will acquire them bes~, most 
wholly on the basis of his own developed type and mborn 
f~rce."32 M.K. Gandhi expressed the same idea when he defined 
-education by saying, "By education I mean an all round 
drawing out of the best in child and man, body, mind and spirit. 
Literacy is not the end of education not even the beginning. 
It is one of the means whereby man and woman can be 
educated. Literacy in itself is no education."33 

Synthetic Definition 
It is clear from the- above discussion of the meaning of 

education in West and India, ancient and modern that they may 

be synthesised since all these accept some common characteris­
tics of education. The following points concerning the meaning 
-0f education emerge from a review of the meaning of education an the West and in India : 
~ A life long process : Education according to most of the 

philosophers continues from birth to death. As Madan Paul 
Richard pointed out, the education of man, "should begin at 
his very birth and it is to continue the whole of life. " 34 

~ Unfolding: Education is a graclual unfolding. In his 
allegory of the cave, Plato observes, "that the power and 
~apacity of learning exists in the soul already, and just as the 
eye was unable to turn from darkness to light, without the 
whole body, so too, the instrument of knowledge can only, by 
the movement of the whole soul, be turned· from the world of 
becoming into that of being and learn by degrees to endure the 
-sight of being and of the brightest and best of being or in other 
words of the good."35 It is in the same sense that Sri Aurobindo 
said, "The chief aim of education should be to help the growing 

soul to draw out that in itself which is best and make it perfect 
for a noble use. " 36 

v-r:Based on child psychology : Western thinkers unanimously 
agreed that true education should be based on child psychology. 
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Th" · b • 
18 again as been accepted by Indian philosophers of educa-

tion .. Accor.din~ to Sri Aurobindo, "Nothing can be taught to• 
~he mind wht~h is not already concealed as potential knowledge­
tn the unfoldmg soul of the creature."37 Educational theory 
must be based on sound psychology. As Sri Aurobindo points­
out, ''The true basis of education is the study of the human, 
mind, infant, adolescent and adult.'' 38 

~individual as well as social : True education is individual 
as well as social. Plato brought out a scheme of education, 
according to each individual's capacities to serve the society. 
Philosophers in the West have everywhere laid. emphasis upon 
individual as well as social aims of education. Contemporary· 
Indian philosophers also exhibit this tendency. M.K. Gandhi 
said, "I value individual freedom., but you must not forget that­
man is essentially a social being. He has risen to his present 
status by learning to adjust his individuality to the requirements . 

of social progress. " 39 

~Total development : Thus education by general agreement. 
is a total development, physical, mental and spiritual, individual 
as well as social. This total development is the meaning of 
self-realisation. As J.M. Baldwin commented, "The real self 
is the bipolar self." This synthesis of the different aspects of· 
man's development is characteristic of not only idealism but 
also naturalism, pragmatism and realism. It is again the· 
meaning of perfection, acclaimed as the aim of education by so 
many thinkers. It is also what is known as complete education. 
It is again the humanist meaning of education since man is a 
complex being having several aspects of his personality all of' 
which require full development. According· to Sri Aurobindo 
education should help the individual to grow, "into a fulness. 
of physical and vital energy and utmost breath, depth and 
height of his emotional, his intellectual and his spiritual, 
being."40 The total development lays equal emphasis upon 
physical as well as spiritual growth. Without physical culture 

mental training has been considered as one sided. In the words ._ 
of Aldous Huxley, "Where the body is maladjusted and under · 
strain, the mind's relations, sensory, emotional, intellectual, 
conative, with external reality are likely to be unsatisfactory. " 41 ' 
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-~unction. of. philosophy in universities is properly the same as ~ts function m the cultural development of a society, to be the intellectual conscience of the community. 1
' 43 

Indian philosophy of education is rooted in Indian culture. The basic characteristic of Indian culture is an integral approach to life. Therefore, only an integral philosophy of education can suit Indian society. Indian philosophers have interpreted human nature as essentially good and divine. They have considered liberation as the goal of life. To them spiritual level is the highest level of development. The microcosm and macrocosm have been interpreted identically. In human nature itself the Indian psychologist has always kept his eye on totality including physical, vital, mental, physical and spiritual aspects. He has always aimed at integral personality. Indian philosophy of education is a happy synthesis of idealism and pragmatism. While laying emphasis upon the·.·cosmic, the universal and the 

total truth and reality, Indian thinkers have recognised the value of plurality, multiplicity and individuality as equally important expressions of the ultimate reality. Therefore, a philosophy of education integral in aims, curriculum, psycho· logy, practice, teaching methods and means of education will alone suit Indian society. Such a philosophy of education has been advanced in contemporary times by Swami Vivekananda, Sri Aurobindo, Swami Dayananda, M.K. Gandhi, Rabindranath Tagore, Sarvapalli Radhakrishnan, J.L. Neh~u and M.N. Roy. Of these the first six belong to ancient Indian tradition and the next two are impressed by modern Western thinking. However, all these are humanist nationalists 41nd aim at educational regeneration of Indian society._ Therefore, the fundamental characteristics of educational thinking of contemporary philoso­phers of education will be the only proper basis for a national system. 
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